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“No matter what anybody says,
there is no such thing as being
an objective and neutral
teacher (French, 2026). When
they ask us to be neutral, what
they are really saying is that
you should teach white
Eurocentric values and follow
the dominant settler-colonial
narratives.”

-Joél Tetrault
Values, Identity and the Possibilities (p. 14)
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President's Message

This issue of MB Speaks features a new Managing Co-Editor, Manitoba Social Science
Teachers’ Association (MSSTA) Past President, Kevin Lopuck. The theme of this journal is
one he is deeply passionate about, and | am excited to share the collection of articles he
and the editorial team have worked so hard to curate.

| have worked alongside Kevin through MSSTA for several years, and despite our very
different teaching contexts—Kevin in a rural high school and me in an urban elementary
school—both of our classrooms are spaces where meaningful dialogue is fostered. When
Kevin speaks about his classroom conversations, | often find myself reflecting on those |
have with my own students. While the content and complexity may differ, the goal
remains the same: helping young people make sense of their world and grow into
thoughtful, responsible citizens.

Social Studies teachers, in particular, carry a responsibility to engage students in critical
inquiry around complex and controversial issues. Yet they do so in a climate where
departing from a mythical ideal of teacher neutrality can invite scrutiny, criticism, or
accusations of bias. Sometimes these conversations are carefully planned; more often,
they emerge unexpectedly. Those spontaneous moments can be among the most
meaningful—and most challenging—aspects of teaching. | have often left a discussion
wondering, “I hope | do not get a parent email about this.” Even when handled
thoughtfully and professionally, the possibility of complaint or misunderstanding can add
yet another layer to an already substantial mental and emotional load.

The contributions in this issue remind us that we do not carry these challenges alone.
Together, they offer reflection, support, and hope while celebrating the resilience and
dedication of social studies educators. MB Speaks is one way MSSTA creates space for
connection, but it is far from the only one. Through professional learning opportunities,
conference programming, and volunteer leadership roles, members can connect with
colleagues, share ideas, and contribute to the growth of social studies education in
Manitoba.

Our executive is strengthened by teachers from diverse backgrounds and teaching
contexts, and we encourage readers to consider becoming involved. Beyond contributing
to the profession, joining the executive offers the opportunity to build relationships with
a remarkable network of educators who understand the realities of teaching social studies
today. For many of us, those relationships have become one of the most rewarding and
sustaining aspects of our professional lives. In a profession that can often feel isolating,
this community provides encouragement, inspiration, and a powerful sense of belonging.
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This spirit of collaboration will continue at our annual conference this October, (Un)Settling
History: Teaching and Thinking Historically in the Age of "Neutrality." The conference
theme resonates strongly with many of the issues explored in this journal, inviting
educators to examine how histories are constructed, whose voices are centred, and how
claims of neutrality shape what is taught, questioned, and understood in our classrooms.
Through keynote presentations, classroom-focused sessions, and conversations with
colleagues from across Manitoba, the conference offers another opportunity to connect,
learn, and grow together.

For now, we invite you to spend time with the thoughtful contributions collected in these
pages. The authors in this issue offer honest reflections, important questions, and practical
insights that remind us that while the emotional weight of teaching may at times feel
heavy, it is work carried within a larger community of educators committed to supporting
one another and helping young people better understand the world they inhabit.

With that, it is my pleasure to share the latest edition of MB Speaks with you.

Sincerely,

Angie Waite
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Introduction: Understanding
the Issue Theme

-KEVIN LOPUCK

Within a graduate course in 2023, | participated in a collaging activity that has compelled my current
research and this issue of MB Speaks. The collaging activity invited students to use magazines to
represent their thinking about teaching in this moment. When | looked down at my completed
collage, | was struck by just how much social studies teachers have on their plates. The plate visually
exemplified a weight | was feeling at that point in my career. It was this activity that led me to explore
the current literature on stress, burnout, demoralization, emotional toll, and how to express my own
understanding of the emotional weight of teaching social studies. The pages that follow offer an
understanding of each of these terms and how they frame the work of teachers and teaching. These
introductory pages also reveal how these terms do not fully encapsulate, and in some cases

contribute to, the issues that teachers are facing in the current context.

“What emerged on the plate mirrored
the dark places | continually dwelt in
through my teaching of social studies.
For the first time, | began to realize the
emotional weight of carrying stories of
war, crisis, and globalization and to
wonder what this burden might mean

for other social studies teachers.”

Teachers’ Work

Within the current context, social studies
teachers are tasked with engaging difficult
knowledge (war, climate change, genocide,

poverty, and human rights injustice—to

name a few) and with fostering dialogue

Teaching in 2023: The Plate between students about contentious issues.
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The convergence of these curricular and pedagogical demands—alongside neoliberal efforts to
standardize, audit, and surveil all elements of teachers’ work and neoconservative efforts to control
and censor curriculum and vilify teachers as woke ideologues—makes teaching social studies in the
current context particularly overwhelming. Social studies teachers must navigate a profession under
pressure while carrying the emotional weight embedded within a curriculum shaped by crisis, conflict,
and controversy. Recognizing and naming this weight, whether experienced as stress, burnout,
demoralization, or obligation, is especially important in a time of widespread teacher shortage. Yet
even when teachers remain, this weight may contribute to less visible consequences such as

avoidance and self-censorship, intensified by systemic pressures and a chilling effect.
Stress

Defined as the “experience by a teacher of unpleasant, negative emotions, such as anger, anxiety,
tension, frustration or depression, resulting from some aspect of their work as a teacher” (Kyriacou,
2001), stress is often experienced through government legislation, vocational influences, or as a

result of personal characteristics (Brasfield et al., 2019).

While it is important to recognize the role stress plays in teaching, the literature on stress tends to
individualize systemic issues. That is, it often makes teachers the issue or problem rather than
examining the systemic factors that are contributing to teacher stress. As a result, the research on
teacher stress can result in efforts to make teachers more resilient rather than interrogating and

changing the external factors that contribute to stress.
Burnout

Defined in the influential study by Maslach and Jackson (1981), burnout is described as “a syndrome
of emotional exhaustion and cynicism that occurs frequently among individuals who do ‘people-work’
of some kind,” and is further characterized by depersonalization and a reduced sense of personal

accomplishment.

When teachers exhaust their available emotional, cognitive, and physical resources in managing
stress, this may result in their shutting down, commonly characterized as burnout. In this way, the
burden is once again placed on the teacher to manage their limited resources so that they do not
burnout. Popular media representations of the “good” teacher often will romanticize the idea of the
good teacher who burns out. (e.g., a good teacher is like a candle, they consume themselves to light

the way for others).
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Demoralization

Whereas burnout is often understood as an individual issue tied to personal resources and resilience,
demoralization directs attention to the conditions of the teaching profession itself. Santoro (2011)
describes demoralization as arising from teacher dissatisfaction “rooted in discouragement and
despair borne out of ongoing value conflicts with pedagogical policies, reform mandates, and school

practices.” While demoralization can contribute to burnout, the two are not the same.

While distinguishing demoralization from burnout is an important step in shifting responsibility away
from individual teachers toward institutional policies and mandates, it does not, in itself, fully account
for emotional exhaustion associated with engagement with difficult knowledge. A teacher may
understand themselves as a capable educator who meaningfully and consistently engages with
difficult knowledge; however, when systemic barriers prevent them from continuing this practice and
from accessing the moral rewards of that engagement, the resulting experience is more accurately

characterized as demoralization.
Emotional Toll of Obligation

Teaching is shaped by an “ethical obligation—the binding responsibility of teachers to respond to the
needs and suffering of students” (Phelan & Janzen, 2024). The strain of this obligation—and the fear
of failing it—produces an emotional toll tied to “not doing enough, not doing it well enough, and not
being better at it” (Janzen & Phelan, 2020).

Occupying a related experiential space to stress, burnout, and demoralization, the concept of the
emotional toll of obligation offers a valuable lens for thinking about the responsibility teachers feel to
the Other, in this case the student. However, like the other concepts, it does not fully account for the
multi-layered obligations social studies teachers experience in relation to their curriculum, pedagogy,

engagement in difficult knowledge and society as a whole.

Emotional Weight of Teaching Social Studies

While considering teacher emotions, it is critical to understand them not only as internal but also
shaped by broader socio-cultural and political influences. There are certainly times where social
studies teachers may feel stressed enough to wonder if they are burning out. However, conceptions
of stress or burnout are not necessarily capable of describing the emotional weight they are
experiencing. Although many teachers may feel a growing sense of demoralization as neoliberal and

neoconservative reforms continue to attack public education, education, they may also feel complicit
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in systems that no longer reflect their values. Yet these experiences do not fully capture the totality
of the emotional experience of social studies teachers. The concept of the emotional toll of obligation
in teaching gets closer to the experience by naming a responsibility to the Other, but it too does not

account for all the emotional weight experienced by social studies teachers.

Respecting that each of stress, burnout, demoralization, and the emotional toll of obligation may all
be experienced by social studies teachers, what is being identified here is a specific emotional weight
experienced that emerges from from the obligation we feel to our students and to broader society, an

obligation grounded in doing justice to the curriculum and associated pedagogy.

Though this emotional weight may lead to emotional exhaustion and even burnout, social studies
teachers experience this sense of obligation and the emerging weight while remaining grounded in
hope for the future. As social studies teachers, this obligation to engage in the ongoing work to

create a better humanity may be burdensome, but it is one we insist on carrying.
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Experiencing the Weight
of Teaching Social Studies

-KEVIN LOPUCK

Before | left the classroom last year, | was feeling completely drained. Teaching has never been a job
you can leave at work—the planning, marking, and quiet replaying of moments from the day follow
you home, sit with you at dinner, and resurface when you're trying to sleep. However, the ongoing
demands that all teachers encounter did not encapsulate the specific elements that were weighing on

me. There was something deeper, more emotional.

Britzman (2003), writing about teacher becoming, states that one of the surprising things about
teaching is “how deeply emotional an experience it is...How easily one can move from elation and
hope to embarrassment and blame, from feeling all is in control to becoming undone all within a
moment’s notice” (p.21). Britzman's words resonate with me and my experience. Her words stay with

me because they feel less like theory and more like recognition.

For me, | tie Britzman’s sentiments to my relationship with social studies curriculum and pedagogy.
There are moments when | feel our work in the classroom matters in urgent, world-saving ways, but
then there are other moments where that certainty collapses. These are the moments where | leave
the classroom wondering if I've made a difference at all or whether | am equipped for the weight of
what I'm asking students (and myself) to carry. Palmer (2007), reflecting on how teachers lose their

("

heart to teach, laments that, “we lose heart, in part, because teaching is a daily exercise in
vulnerability...no matter how technical my subject may be, the things | teach are things | care about—
and what | care about helps define my selfhood” (p. 17). Palmer continues, referring to the

intersection of self, subject and students:

A good teacher must stand where personal and public meet, dealing with the thundering
flow of traffic at an intersection where ‘weaving a web of connectedness’ feels more like
crossing a freeway on foot. As we try to connect ourselves and our subjects with our
students, we make ourselves, as well as our subjects, vulnerable to indifference, judgment,
ridicule. (p. 18)
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| sense my exhaustion comes from being at this intersection, engaging students with issues in social
studies that are so deeply important to me (and, without hyperbole, to the planet) that | lose sight of
my own vulnerability in relation to the subject matter and the ways it collides with students’ varying

levels of interest, understanding, and care.

What follows is written in the spirit of Donald Jacobs’ idea of an “authentic dissertation.” It is a
reflection on what I’'m calling the emotional weight of teaching social studies. It is an attempt to make
sense of my experiences in a way that keeps my voice and perspective at the centre. As Jacobs
(2008) suggests, it is a kind of “spiritual undertaking and reflection that honor(s) the centrality of the
researcher’s voice, experience, creativity, and authority” (p. 1). It is not meant to be polished or
definitive. If anything, it may raise more questions than it answers. But what follows is simply my

experience, in my own words.

Author’s Note: In the fictionalized vignettes that follow, | have blended conversations and experiences
from various people throughout my teaching career to offer my understanding of the emotional
weight of teaching social studies. The purpose of this section is to provide examples of what
experiencing emotional weight in the social studies classroom might look like. By sharing my own
examples, | hope to encourage you to reflect on your experiences. Each vignette will then be placed
into conversation with theories related to the emotional weight of teaching. | use my own name
throughout these fictionalized narratives, as they are meant to centre my own understanding and
experience of emotional weight; the patchwork of experiences that make up these vignettes have

resonated with me—they have continued to echo and sound far beyond the moment they occurred.

Act I - Dwelling in the Dark

Scene - A professional development day. A group of social studies teachers sit in
a familiar classroom, discussing a relatively new course on global issues. After
a session highlighting classroom successes, one teacher lingers to talk.

Colleague
That was a great session. It’'s good to see what’'s possible with this course.

Kevin
Thanks, I appreciate that. How are things going for you with it?

Colleague

Honestly? I'm not sure how much longer I can keep teaching it. We spend so much
time dwelling in the dark, teaching about things like war, genocide, human rights
abuses. Every semester there’'s something new to make sense of with students. It
starts to wear on you.
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Kevin
I guess I've always found that part energizing. It makes the work feel relevant.

Colleague

It is relevant. And it can be exhilarating. Watching students engage, take
action, that part never gets old. But over time, the weight of it builds. We'zxe
expected to help students process these things, to have answers, or at least some
way forward. And we forget that we’'re not untouched by it.

Kevin

I guess I have felt that pressure from students. I still remember the morning of
September 11, 2001, in my first week of teaching, when all my students looked up
at me in the front of the classroom expecting answers..

Colleague
Exactly. That doesn’t go away. If anything, it accumulates. I'm just not sure how
long you can keep dwelling in those spaces before it catches up with you.

Interlude: Teacher Stress and Burnout

In the fictionalized vignette above, my colleague lamented not being able to continue teaching the
Global Issues course, pointing specifically to the time spent “dwelling in the dark.” In doing so, he
draws a direct connection between the emotions he is experiencing and the content he is required to
engage with in social studies. Does this suggest stress or burnout associated with “dwelling in the
dark,” or does his admission that he is “not knowing how long | can keep doing this” signal something

more complex?

The anxiety teachers face is often interpreted as “stress,” but stress alone might not fully capture the
nature of the experience. Kyriacou’s (2001) definition of teacher stress encompasses a broad range of
unpleasant, negative emotions; however, treating this wide range as a single construct risks obscuring
important distinctions. For example, Maslach and Jackson (1981), distinguish stress from burnout,
which they define as “a syndrome of emotional exhaustion and cynicism” (p. 99), marked by
emotional exhaustion, depersonalization, and a diminished sense of accomplishment. While burnout
moves beyond stress, it still may not fully capture what teachers experience. As Doris Santoro (2011)
argues, the language of burnout can obscure what is better understood as demoralization—situations
in which the moral rewards of teaching become inaccessible. This dissonance between educators’
moral commitments and the realities of their work reframes the issue as not simply psychological, but
ethical and structural. Still, it is not clear that any of these characterizations fully encompass the

weight of what is being described in this vignette.

While it may be tempting to interpret my colleague’s experience as burnout, what he describes
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exceeds this framing. His comments point to the ongoing responsibility of engaging with difficult

knowledge alongside students and the emotional weight that such responsibility entails.

As a result of this, | believe my colleague’s experience more closely resembles what Janzen and
Phelan (2019) describe as the emotional toll of obligation—the obligation teachers feel to their
students beyond the job description or any code of ethics that forces them to respond and build
significant relationships while working towards a future that is unknown. Reflective of Fenstermacher
and Richardson’s (2005) insistence that good teaching must be “morally defensible” (p. 189), this
sense of obligation, according to Janzen and Phelan (2019), “is both what gives teaching its moral
integrity, while at the same time, takes an enormous emotional toll on teachers” (p. 17). What | am
proposing here, however, is that this sense of obligation, in the case of social studies teachers, may
extend not just to their students but also to their subject area and to society writ large. This sense of

obligation, a commitment to making the world a better place, extracts an emotional toll.

Act Il — Way Can’t They Just Get Over [t?

The followi ng scenes represent fictionalized flashbacks of the types of dial ogue
that have occurred in Kevin's d obal |ssues classroomover the past decade.

Fl ashback #1

The cl ass watches a video docunenting the desperate situation in the community of
Att awapi skat, in Northern Ontario, that includes a |lack of clean water, sewer,
and electricity. At the end of the video, the class sits in silence.

Kevin
I know that this video may have been tough to watch, but does anyone want to
share how they’'re feeling right now?

St udent

M. Lopuck, 1'm so tired of this. Wiy can't they [Indigenous people] just get
over it and go get a job. The past is the past. Their problens are not ny
responsibility. | have to work to nake npbney, why can't they? The governnent

gi ves them enough nmoney in first place!

Fl ashback #2

Kevi n

Yesterday, the leader of the federal New Denocratic Party, Jagneet Singh, was
accosted by protesters outside the canpaign office of a provincial NDP candi date.
As you'll see in the video of the incident, M. Singh was sworn at and he clains
that death threats were yelled at him

Cl ass proceeds to watch video clip.
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Kevin
VWhat do we think of this? Is this any way to treat a fell ow human bei ng?

Student 1
M. Lopuck, he’'s a politician, he should expect stuff like this to happen

Kevi n
He shoul d expect death threats and having obscenities yelled at him just because
he is politician?

St udent 2

Those protestors have a right to free speech, M. Lopuck. If you're going to
beconme a politician, you should develop thick skin. If they make bad deci sions,
t hey shoul d expect this kind of reaction.

Interlude — Difficult Knowledge

Though the fictionalized vignettes above are disheartening, they are typical of the type of interaction
that will often happen in social studies classrooms around what Deborah Britzman (1998) terms
“difficult knowledge.” Engaging with difficult knowledge such as genocide, violence, and trauma,
requires educators to rethink how learning itself becomes pedagogical, since students inevitably bring
their own internal conflicts into the process. Britzman distinguishes between learning about events,
which assumes distance from the content, and learning from them, which involves deeper, more
affective insight; both forms of learning are made fragile when the knowledge is emotionally and
ethically difficult. But why do | share them here, in the context of a discussion on the emotional toll

of obligation in social studies?

Although there is limited research on the intersection of social studies teaching and emotion, there
has been work that examines the emotional weight experienced by students learning about morally
and politically complex content. This focus on students points to a broader pedagogical concern, as
Baum (1996) argues that teachers not only teach content but also “how, or even what, to feel” (p. 46),
highlighting the concept of “pedagogical emotion” in which emotion is inseparable from meaning-
making in the classroom. This includes what Baum calls “obligatory emotions,” feelings that are
socially expected in response to particular issues. For instance, when teaching about colonialism and
its impacts on Indigenous peoples, | anticipate responses of empathy and sympathy. Yet, as illustrated

in the first vignette, the student response of “just get over it” resists these expectations.

Such moments matter because the absence of expected emotional responses can intensify the
emotional burden of teaching. In this case, the student’s reaction contributed to a sense of failure and

not being “a good enough teacher,” as if students had not “gotten it.” Over time, these moments add
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another layer to the emotional weight of social studies teaching, compounding the strain of

repeatedly “dwelling in the dark.”

The Not-So-Final Act

Elizabeth Dutro (2019), writing about experiences such as the ones described above states that,
“those experiences take many forms and have varying impacts, but whether or not they are
acknowledged or allowed to breathe in the official realm of curriculum, they are there” (p. 2).

Britzman (2000) even more directly acknowledges that we need to shed more light on this issue:

We have yet to grapple with what knowledge does to teachers, particularly, the difficult
knowledge of social catastrophe, evidence of woeful disregard, experiences of social
violence, illness, and death, and most generally, with what it means to come to terms with

various kinds of trauma, both individual and collective. (p. 202)

The myriad difficult knowledge social studies teachers engage with means that any one of these
issues would present a significant burden on its own. Taken together, however, they create a
sustained space of obligation in which teachers are expected not only to engage this complexity
themselves, but also to hold it for students, to help them understand and navigate the world in which
we live often without attending to the cumulative impact on teachers themselves.
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Values, Ildentity
and the Possibilities

Introduction
Who am 1? Where do | come from? Why am |
here? Where am | going? The Honorable
defined and

eloquently about these fundamental questions

Murray  Sinclair spoke so
on many occasions and they have in turn
guided my professional and personal life.
Having a strong identity has served me very
well as | bear the weight of advocating for
truth, reconciliation, and change to build a
better school system for all students and

colleagues.

In our school communities, being an Indigenous
teacher striving for reform can feel heavy,
daunting, and isolating, particularly within a
Manitoba school system built on a foundation
of erasure, exclusion, assimilation and white
supremacy. We are rarely the most popular
staff members as we are constantly exposing
truths that teachers and

make other

administrators  question  their  practices,

ideologies, pedagogies and privilege. In
addition, we are often expected to be experts
in anything pertaining to Indigenous education,
history, language, while also being called upon
to carry the weight of truth and reconciliation.

This is a formidable burden for most of us.

-JOEL TETRAULT

However, the burden of making schools safe
for all and decolonizing the public school
system cannot be borne solely by Indigenous
teachers, students and Elders. All people who
are involved in the public school system must
become agents of change and reform. Without
the meaningful engagement of non-Indigenous
teachers, there is no hope for Truth and

Reconciliation.

For these reasons, knowing who you are,
where you come from, your purpose and your
hopes and dreams can alleviate some of the
mental load that comes with fighting for

systemic change.
Who am 1?

To begin, | must start by defining the most
important part of who | am. | am the father of
Amélie, Luka and Stella (and my dog
Champlain) and husband to Rachelle. They are
the most important people in my life, and they
are the first people | think about in the morning
and last people | think about before | go to bed.
They are my everything. They have been my
best teachers. Amélie has taught me the lesson
of unconditional love. Luka has taught me to
show a greater range of emotions, especially

vulnerability and sadness. Stella has taught me
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to live my words, and Rachelle has taught me
how to be kind(er) and accept others as they
are. Having the support of my family, and
knowing that the work | do may help create a
better world for my children, my great-
grandchildren, and future generations, keeps
me motivated to fight for what's right while

bearing the weight.
Where am | from?

I was born in La Broquerie, a francophone
community in southeastern Manitoba. From a
young age, | knew | was Red River Métis,
though | did not yet understand what that
meant. Inspired by my ancestors, Métis leaders
from the past and my mononcle Jean-Guy, |
have been on a lifelong journey to seek out
what it really means to be a francophone Red

River Métis.

This lifelong learning journey continues to
influence all aspects of my life, encouraging me
to seek out and build meaningful relationships
with First Nations Elders and Knowledge
Keepers. It has also helped me realize that
Métis people have an important role to play in
the Reconciliation process; we must always be
a bridge between settler colonial society and
our First Nations relatives. Historically, we
have played that role, and we must continue to
do so. This grounds me as an educator,
reminding me to live my Meétis values, share
them with my children, and defend them when

they are threatened.

Why am | here?

What are those Métis values? After years of
living in community, listening to stories, reading
and researching a variety of historical texts and
accounts, | have concluded that there are five
fundamental Métis values. Throughout the
Métis nation’s history there have been defining
events and traditions that demonstrate the
importance of hospitality, the relevance of
democracy, the significance of freedom, the
indispensability of family relationships, and the
importance of land. For the greater part of my
teaching career, | have strived to incorporate
these values into my classroom, in my
practices, in my pedagogy and in the way |

interacted with my students and colleagues.

Demonstrating and living these core Métis
values allowed my students and | to build a
safe and secure environment for learning. They
also provided a way and means to decolonize
our school community and weave Indigenous
ways of learning. By incorporating Métis or
other Indigenous values in our classrooms, we
can help all students feel welcomed, safe,

included, and seen.

Unfortunately, not everybody will approve of
these approaches. | have had many discussions,
sometimes with

very passionate ones,

students, parents, colleagues and school
administrators about the effectiveness of
decolonial approaches to education. These
conversations confirmed for me the need to

continue the work to educate and further
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weave these approaches in every aspect of my
profession. Adversity adds to the weight of
teaching, but it also pushes you to take action,
prove the worth of what you are doing and

fulfill your purpose.
Education got us into this mess

One of the biggest challenges for many
Indigenous teachers like me, especially as it
pertains to social studies, is the misconception
that Indigenous content and history cannot be
This

misconception is seriously delaying our efforts

taught by non-Indigenous teachers.
to reach the Truth and Reconciliation
Commissions’ Calls to Action and is causing

harm to Indigenous teachers and students.

Why is it that most social studies teachers have
no problem teaching Greek, Egyptian, Roman,
American, French, and British history,
narratives, and concepts but are unable to
teach Indigenous history or ways of being? If
we can teach subject matter about those
civilizations, empires, and societies, is it not
possible to do the same for Indigenous
nations? | think the answer is clear. It is our
responsibility as teachers to teach the whole
history of Canada and that includes Indigenous
perspectives and historical narratives. As one
teacher-participant in an Alberta study
observed, “the more Indigenous perspectives
are present in all classrooms, racism towards
Indigenous people will lessen over time.
Education is the key” (Danyluk et al., 2024,

p.48).

We cannot ignore the fact that this might be
another thing that is put on the plate of social
studies teachers. However, if we are truly
committed to truth, as we should be, we
cannot continue to contribute to the omission
and erasure of Indigenous worldviews in our
content and pedagogy. If you do not include
Indigenous points of view on this country, if
you ignore the consequences of settler-
colonialism and, instead, continue to only
provide colonial perspectives in your teaching,
effects  of

you are continuing the

intergenerational trauma for Indigenous
students. You are also doing a great disservice
to all the other students in your classrooms.
According to Marie Battiste (2013) and Linda
Tuhiwai Smith

(2021), weaving Indigenous

knowledges into daily teaching can help
counter the effects of colonialism and genocide
by making schools safer for

Additionally,

Indigenous
students. this could be an
important strategy in attacking disparities in
Indigenous student graduation rates and
retention. Unfortunately, saying such things in
a school community where most of the
teaching staff is white and non-Indigenous can
often make Indigenous teachers unpopular. For
Indigenous teachers who care about what
others think of them, this could be difficult and
detrimental to their mental health. However,
taken together, the potential benefits make
this a weight worth bearing, even when it is

deeply felt.

Fortunately, there is a long list of Indigenous
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leaders throughout history that can inspire us
to stay the course and stay true to our values.
Whether it was Kondiaronk, Obwandiyag,
Tecumseh, Arthur Manuel, Alanis Obamsawin,
Ellen Gabriel or my personal favorite, Louis
Riel, they have all taught us that our purpose is
always to be truthful, honest, and resist the
temptation to abandon just causes and beliefs.
Being committed to further Indigenizing our
teaching, pedagogy and class relationships will
lighten your mental load and ultimately make
you a better teacher which will, in turn, make
things better for all your students.

The burden of being an Indigenous
teacher

Many school divisions how have some form of
Indigenous education teacher teams that
support non-Indigenous teachers. They are
often seen as important members of school
communities because they actively help
teachers to understand and weave Indigenous
worldviews, history, and content into their
classes. This often alleviates the fear of making
mistakes or causing harm to Indigenous
students or families. In fact, teachers have
reported that given the opportunity to meet
with Indigenous team leaders allows for more
supportive risk taking and a willingness to
make mistakes (Danyluk et al., 2024).
Regrettably, in many school communities,
those same Indigenous teachers are expected
to organize Orange Shirt Day events, find
solutions for all of the Indigenous students

emotional and academic needs, make sure to

establish authentic relationships with Elders,

push for systemic change, fight white
supremacy, create safe spaces for Indigenous
students, and master all Indigenous languages
and cultures. In other words, they are tasked
with all the perceived responsibilities and
issues related to anything that is Indigenous.
Many feel overworked, feel the pressure to be
the expert in everything Indigenous and feel
inadequate for not knowing all the answers.
Imagine the added daily weight this entails for
Indigenous teachers as they work to balance
these expectations alongside the stress of
fulfilling their regular duties as classroom
teachers, student services staff, or
administrators. Moreover, if these teachers are
responsible for teaching social studies, they
also carry the compounded weight of other
difficult embedded in the

curriculum at the same time.

knowledge

These Indigenous teachers are often the ones
that question the status quo, push for change
students from

and protect Indigenous

colonialism in our school communities. In
Manitoba schools, where the teaching force is
largely white, some teachers may not be
accustomed to having their assumptions about
pedagogy,

worldviews

racism, curriculum content,

classroom  management, or
critically examined. When they are directly
challenged on their biases, prejudices, or are
accused of ignoring the needs of their IBPOC
students, they will often deflect, attack, or

ostracize their colleagues that had the courage
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are coined as being angry or troublemakers
because they will not continue to ignore the
truth about our school system. They are often
accused of being biased, not neutral, and
subjective because of their opinions, values

and teaching style.

What most non-Indigenous people do not
understand is that by choosing to ignore
Indigenous perspectives and history, the school
system is demonstrating racism, white privilege
and is adding to the sense of ostracization for
most Indigenous teachers, students and their

families.

As Robin DiAngelo points out in her books
White Fragility (2018) and Nice Racism (2021),
white people are raised with the sense that
they always belong and that everything that is
not white is different, strange, or even exotic.
For most white people, white culture, ways of
being, seeing, and doing are objective because
they have rarely experienced being
marginalized. For the most part, they cannot
understand that their ideas, policies, opinions,
or even their systems could be viewed as being
in the least bit subjective. As DiAngelo points
out:

In virtually every situation or context

deemed normal, neutral or prestigious

in society, | belong racially. This
belonging is a deep and ever-present
feeling that has always been with me.
Belonging has settled deep into my

consciousness; it shapes my daily

thoughts and concerns, what | reach in
life, and what | expect to find. The
experience of belonging is so natural
that | do not have to think about it. The
rare moments in which | don’'t belong
racially come as a surprise—a surprise
that | can either enjoy for its novelty or
easily avoid if | find it unsettling.
(DiAngelo, 2018, p. 53)
No matter what anybody says, there is no such
thing as being an objective and neutral teacher
(French, 2026). When they ask us to be neutral,
what they are really saying is that you should
teach white Eurocentric values and follow the
dominant settler-colonial narratives. This is a
symptom and sad consequence of white
fragility and privilege. By avoiding the
responsibility of exposing students to different
perspectives and worldviews, they are
perpetuating the effects of settler colonialism,
erasure, and genocide. They are also
contributing to developing another generation
that will believe in myths and ignore the

foundational realities of our current society.

| freely admit, | also have privilege; | am a

white-facing Métis man. However, | have
decided to use that privilege to change a public
school system that has been historically
weaponized to demean, ignore, and assimilate
Indigenous people since its inception. | have
chosen to follow my values and honour my
Métis ancestors who risked jobs, reputation,
comfort, and even their lives to make sure that

Manitoba is a place where everybody is
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accepted, no matter your language, sexuality,
gender, race, religion, or ideas (“1870 Metis List
of Rights,” n.d.). This has caused me sleepless
nights, caused major anxiety, and made me
sometimes unpopular. However, when you
know where you come from, why you are here,
and who you are, it is easier to accept the road

less taken and resist the urge to quit.

All my future endeavors—whether it is
renewing all social studies curricula for the
province as a Social Studies and Indigenous
Perspectives Consultant, helping to build a
Indigenous Education platform for the National
Film Board, giving a Métis Historical walking
tour of the Forks and St. Boniface, teaching a
university class, or writing an article—are
grounded in my purpose. | strive to incorporate
my values in my work, devoting my efforts to
achieve Truth and Reconciliation and to
working towards a school system and future
society where all students feel seen, heard, and
respected. The weight is always there, but
knowing | am working towards a better future
for all, especially Indigenous students, helps me

carry it.

Conclusion o
Many teachers and administrators, through

their actions or inaction, demonstrate a belief
that Truth and Reconciliation will happen
automatically or that it is solely an Indigenous
responsibility. | have dedicated my life’s work

to challenging this assumption. As a Red River

Meétis educator, it is my responsibility to strive
for change and teach my colleagues to
understand their role in the Truth and
Reconciliation process. However, Indigenous
teachers cannot do all the heavy lifting. Yes, we
can and will support our non-Indigenous
colleagues, but only if they mean to affect
serious change. Non-Indigenous educators

must bear most of the weight and
responsibility of deconstructing settler colonial
systems and help build an equitable,
diversified, and inclusive society for all. Only

then might we achieve Reconciliation.

By truly educating themselves about the
consequences of settler colonialism and by
prioritizing the inclusion of Indigenous content,
worldviews, pedagogies, practices, values and
ways of being they will come to understand
that Truth and Reconciliation is essential and
very possible. Just a few simple actions and
changes will make their school communities
more welcoming for the Indigenous students
and colleagues. In doing so, we will be able to
fill in the gaps created by a Eurocentric and

White centred educational system.

Additionally, they will come to understand that
decolonizing their ways will also benefit all
their students. Indigenous pedagogy stresses
value-based

approaches, project-based

learning, inquiry, co-construction, and

creativity. It also puts emphasis on inclusion,
hands-on and

experiential learning, and

building strong, genuine relationships with
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students. You do not need to be Indigenous to

understand that this will benefit everyone.

Though the burden is heavy, reconciliation
need not be carried alone; when non-
Indigenous educators walk alongside and with
the guidance of their Indigenous colleagues,
the weight is shared more justly, borne across

many shoulders rather than resting on a few.

My life’s work and my identity are tied to
bridging the gap that settler colonialism
created  between  non-Indigenous  and
Indigenous teachers and students. | know many
will see this work as a fad, “woke,” a burden,
too complicated, or simply not worth it. | do
not see it that way. | see it as a responsibility
and a duty to my ancestors and their values. |
owe it to Louis Riel and his “Old Wolves/Les
Fidéles a Riel,” who fought for Manitoba to be
an inclusive, Indigenous, and welcoming place
for all. By helping to change the school system
to better reflect all students and their needs, |
honour those who came before, create better
learning environments for today’s children, and
help build a society future generations deserve.
To borrow a well-used phrase “education will

get us out of it” — Honorable Murray Sinclair.
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An Interview With

Melanie Janzen

Co-Author of Feeling Obligated: Teaching in Neoliberal Times

1. What made you want to research the
emotional toll of teaching?

The work that teachers do has always been
important to me especially because it is often
over-simplified or even vilified by the general
public. In the current neoliberal era, teachers’
work is being refashioned into something
apolitical and instrumental (rather than ethical)
and increasingly surveilled. This has an effect
on their work and how they experience and
understand that work. Anne and | wanted to
document the incredible complexity of teaching
and the emotional weight of being a teacher.
We wanted to explore the multiple influences
of neoliberalism on teachers so that we could
bear witness to teachers' experiences but also
so that we could provide a language for
teachers’ experiences.

2. How do you understand emotional
toll? In this moment, what factors do
you think contribute to emotional toll?

For us, we theorize the emotional toll of
teaching by using Caputo’s concept of
obligation which helps us to illustrate the
ethical dimensions of teaching. Specifically,
obligation is the impulse for teachers to
respond ethically to students—often, in-the-
moment decisions to which there is no certain
or predetermined response. In this era of
neoliberalism, teachers’ work is being
refashioned into something technical, and
teachers’ ethical engagements and professional
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judgements are being devalued. This affects
what teachers do and how they understand
their work—and ultimately, this affects their
subjectivities and relationship with students.
This is the emotional toll of obligation: the
sense of urgency to respond ethically to a
student and at the same time, feeling
overwhelmed, conflicted, or even insubordinate
when doing so. Our research shows how those
feelings have been magnified due to the
pressures experienced through neoliberal
reforms, such as standardized testing, scripted
curriculum, and increased teacher

accountability measures.

3. How does understanding the
emotional toll of teaching benefit/serve
teachers and teaching in this moment?

For teachers it is important that they see the
larger structural forces that are affecting their
work, to understand that their experiences are
not singular, and to be provided with language
that helps them to understand and articulate
those experiences in ways that are not self-
blaming. We also hope that teachers feel seen
in these accounts and that we can, in some
small way, acknowledge the incredible
complexity and compassion illustrated by the
teachers in this book but reflective of the many
teachers we know.

»

" Melanie Janzen is a Professor in the
Department of Curriculum, Teaching, and
Learning at the University of Manitoba. Her
research and teaching interests are at the
interstices of curriculum theory and teacher
education.
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Book Review:

Feeling Obligated.:

Teaching in Neoliberal Times
by Anne M. Phelan & Melanie D. Janzen
XIAOHAN YANG

GRADUATE STUDENT
UNIVERSITY OF PRINCE EDWARD ISLAND

This book review was originally published in the Canadian Journal of Education (CJE), 2026, 49 (1). It has
been re-published here with the permission of the journal.

Feeling Obligated: Teaching in Neoliberal Times by Anne M. Phelan and Melanie D. Janzen profoundly
explores teachers’ ethical and emotional dilemmas in the neoliberal era. The book critiques how
standardization, managerialism, and accountability undermine the autonomy of both teachers and
students. Through meticulous analysis and vivid accounts from teachers, the authors advocate for

refreshed discussions on teaching as a vocation based on ethics, empathy, and humanity.

Drawing upon narratives gathered from public school teachers in Manitoba and British Columbia
between 2015 and 2018, Phelan and Janzen demonstrate how neoliberal policies transform teachers
into technicians rather than relational practitioners (p.4). Their study exposes the human toll of these
systemic demands while presenting a compelling case for reimagining education. Each chapter

illuminates interconnected challenges shaping teachers’ ethical and emotional experiences.

PRECARIOUS OTHERS

The authors begin by introducing the term “pre-carious Others” to describe how education systems
marginalize teachers and students. Drawing on Judith Butler's framing theory, they argue that
standardization reduces individuals to fixed categories, stripping away their individuality (p.28). For
example, Faye, a teacher profiled in the book, shares her frustration with institutional demands to
measure student progress at the expense of addressing specific needs. She remarks, “The district
wanted to know where kids are at, but we need to respond to what these kids need and to who they
are” (p.33).

Faye’s feelings illustrate teachers’ ethical dilemmas as they balance institutional demands with

! Yang, X. (2026). (Book Review) Feeling obligated: Teaching in neoliberal times. Canadian Journal of Education Revue
Canadienne De I'éducation, 49(1), x-xi. https://doi.org/10.53967/cje-rce.7747
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their student commitment. It recalls a Chinese story | learned in childhood. When Emperor Hui of Jin
(259-307 AD) discovered that his people were starving during a rice famine, he asked, “Why don’t
they eat meat porridge?” His question reflects that policymakers may make wrong judgments due to
a lack of understanding of the actual situation. As the authors indicate, as with Emperor Hui's naivety,
sometimes the system might be indifferent to individual needs and disregard teachers’ and students’
unique challenges. That is why we need to cultivate genuine empathy and responsiveness in

education.

ALIENATION AND EXCLUSION

In chapter two, the authors delve into the teacher’s obligation to respond to the vulnerable Other,
emphasizing its role as an ethical commitment that transcends mere responsibility (p.47). They argue
that experts, relying on rigid frameworks and objective metrics, often reduce children to data points,

overlooking their individuality and potential (p.49).

What resonated most with me is their concept of “ethical seeing,” whereby teachers imagine futures
for their students beyond the constraints of current systems (p.53). This idea underscores the
relational nature of teaching, where the unknown potential of each child requires our curiosity and
openness. It serves as a reminder that education is not about predicting outcomes but nurturing

possibilities, recognizing that the unpredictability of life shapes each child’s path.

SHAMED AND SHAMING

The authors analyse the impact of shame within educational contexts, highlighting how environ-
ments centred on achievement can unintentionally marginalize students. They argue that schools
have long prioritized normalization over novelty, cultivating a culture where success is measured by
adherence to standardized criteria (p.70). This emphasis on achievement can result in persistent
feelings of inadequacy for some students, while those who perform exceptionally may cultivate an
exaggerated sense of entitlement (p.59). Honouring students, they suggest, requires a radical shift in
perspective, where education values uniqueness and fosters a sense of belonging over rigid metrics

of success.
THE HUMAN COSTS AND THE CALL FOR VOCATION

The latter chapters delve into the psychological and emotional toll of teaching within neoliberal
systems. Chapter four highlights how teachers’ acts of care are often dismissed as irrational or overly
emotional but are shown to be vital sources of strength and sensitivity (p.87). Chapter five redefines

teacher frustrations—not merely burnout but existential crises that arise from their deep
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commitment to students (p.91). The authors argue that balancing the system’s unrelenting demands
with their obligations to their students causes teachers to live in a perpetual state of sacrifice. The
most impressive metaphor here is that authors describe the “good teacher” as “only ever good
enough” (p.101), which emphasizes the ongoing tension between idealism and the realities of the

profession.

The final chapter serves as a call for action, advocating revitalizing teaching as a vocation. The
authors encourage educators and policymakers to view teaching as a relational and ethical endeavour
rather than a purely functional task (p.118). These chapters collectively remind readers of the

emotional labour teachers endure and inspire hope for a more humane educational future.

CONCLUSION AND RECOMMENDATIONS

Feeling Obligated is a thought-provoking and essential read for educators, policymakers, and
researchers interested in the ethical dimensions of teaching. The book’s greatest strength is its
emphasis on humanizing the teaching profession, highlighting teachers’ work’s emotional and ethical
dimensions. Teachers’ narratives offer a vivid picture of the systemic pressures that hinder their
ability to build meaningful connections with their students. The discussion of obligation as an ethical

commitment rather than a duty adds depth, pushing readers to rethink the purpose of education.

I highly recommend this book to educators, policymakers, and researchers, especially those
addressing the dehumanizing effects of standardization. It offers not only a critique of the current
system but also an invitation to envision a more empathetic and equitable approach to education.
While some questions may remain unanswered, the book sparks an essential dialogue about the
significance of obligation and humanity in teaching, a conversation that holds great relevance for the

future of education.
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An Interview With

Chris Chuckry

1. This issue is about the emotional
weight of teaching in this
moment—as an observer and
commentator—what weighty issues
do you see as impacting teachers and
classrooms in MB?

As an observer and commentator, there are a
number of weighty issues that appear regularly
in the media. These include burgeoning class
sizes and the availability of resources to
support inclusion of students who have a wide
range of special needs. The impact of the Covid
years turmoil, social media and screen time are
still having an effect on students and teachers.
There are wider stressors in society—wars,
increasing polarization and economic stress.
These things students and teachers deal with
and bring to the classroom, whether they
realize it or not. It all increases the emotional

weight of teaching at this moment.

2. How do you feel the weight of
living in this moment? How/is your
cartooning a response to the way you
feel the weight of this moment?

These are unsettled and stressful times we're
living in and it does create emotional weight.
My cartoons are a way to deal with the stress

and moral outrage | feel. | add humour to most
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of the cartoons to lighten the mood and get
others laughing. If we can laugh at those things
that trouble us, they lose a little of their power.
My cartooning is also inspired by my great
dislike of bullies and bullying behaviour, and
there is no shortage of either these days.
Beyond that, | enjoy drawing and trying to
solve and effectively communicate complex
ideas in a simple visual way. Drawing and
creating art is therapeutic. | encourage
everyone to do something creative that they
enjoy, no matter their skill level. The process is

its own reward.

3. How do you think the medium of
political cartooning can raise
awareness about the weight teachers
are facing in the current context?

Political cartoons are more broadly and
instantly accessible than reading in-depth
articles. They function as a general alert to the
problems and pique interest—like a door they
can open and go through, if they want a deeper
dive into the topic. | see my cartoons as a public
service announcement to those who are on the

same wavelength.
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4. Are there specific cartoons you
have created that you feel best
exemplify the weight of teaching
(broadly speaking) in this moment
and/or teaching social studies in this
moment?

| think the cartoon | did some years ago, with
the teacher balancing spinning dinner plates on
sticks while trying to keep them from falling,
best illustrates this idea. | did a lot of education
focused cartoons when the PCs were in
government, as they tried to pass Bill 64, while
making significant cuts to the education
system. More recent cartoons about education
have touched on book bans and the bigotry of
some elected school trustees. Also, movements
like Parental Rights that are quite exclusionary
in their beliefs. Thankfully, the current
government isn't openly hostile towards
education as the PC government seemed to be.
While teaching carries a seemingly increasing
weight these days, it's important to remember
that it can also be incredibly rewarding. I've
found that focusing on the positives, while
acknowledging and managing the weight in a

healthy way is a good strategy.
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Chris Chuckry is an
experienced comic  book
colourist, artist, college
instructor and political
cartoonist. Follow Chris’ work
on Instagram @chrischuckry
or visit his website
https://chrischuckry.myportf
olio.com/
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In Memary o

Ken Osborne
1936-2025

Though many newer social studies teachers in Manitoba may not recognize his name, veteran

teachers recognize Ken Osborne as synonymous with social studies education both provincially and
nationally. Sadly, Ken passed away on November 6, 2025, at the age of 88. His passing marks the
loss of a significant figure in Manitoba social studies education, whose career spanned decades of

teaching, writing, and professional leadership.

With his wife suffering from bronchitis and looking for a drier climate, Ken emigrated from the United
Kingdom to Winnipeg in 1961, becoming, as he put it, “two of the few people who knowingly chose
to move to Winnipeg because of its climate.” He started his teaching career in Winnipeg School
Division but, perhaps due to his interest in a “reformed history education,” accepted a position
teaching in the Faculty of Education at the University of Manitoba in 1967. He resigned that position
shortly afterward to return to the high school history classroom, though he would soon find his way

back to the faculty.

For decades, from the 1960s through the 2010s, Ken found himself at the epicentre of social studies
education in the province, providing countless professional development sessions and sharing his
ideas through writing aimed at a practitioner audience. As Ken wrote, “I derived more pleasure from a
well-received article in the Manitoba Social Science Teacher, or its provincial equivalents elsewhere,
than from one in a scholarly journal, more satisfaction from an effective in-service session than from
attendance at an academic conference.” As a result of these contributions, including his work with
the Manitoba Social Science Teachers’ Association (MSSTA), he was awarded life-time membership in

the association.

Perhaps Ken's most lasting legacy is the work he did with the social studies curriculum in Manitoba.
Those who worked with him on curriculum development committees saw him as an incredible advisor
and historian whose “wisdom and pedagogical expertise were invaluable and in fact irreplaceable.” As
one colleague underscored, his “signature is undeniably present in the Manitoba curriculum
particularly in its clear insistence on historical knowledge as a fundamental component of social

studies.”
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At the same time, Ken’s influence was shaped by a deep attentiveness to classroom life. He remained
closely connected to teachers’ daily realities, “always remaining in touch with the day-to-day
challenges of classroom teachers,” while urging colleagues to remain “skeptical of passing educational

trends and fads.”

What distinguished him, however, was not only his professional insight but his humility and relational
presence. Ken “never let his academic achievements interfere with his ability to connect and
communicate with people.” He is remembered as someone who “always elevated thinking in the
room and made every meeting better for his presence,” while remaining grounded, practical, and

quietly generous.

For many, these qualities were most evident in small, formative moments. One colleague recalls how,
in 1977, Ken gave her a quarter so she could make a phone call for a job interview, an “unassuming
gesture that opened the door” to her first teaching position and a lifelong career in education. His
legacy, she reflects, lives not only in curriculum documents or professional work, but in the enduring
ways he shaped how educators think, teach, and carry themselves and it reminds us that teaching
history is as much about nurturing empathy, critical inquiry, and moral responsibility as it is about

content.

Even in his passing, Ken's work will continue to shape social studies education in Manitoba. His

influence lives on through the educators who learned from him and worked alongside him.

“The important tasks in teaching history are to cultivate in students an interest in the past, without
which nothing else is possible; to instill in them a sense of connectedness that situates the present in
the context of both past and future; to show them the range of behaviour of which human beings are
capable; to make them aware of alternatives to what otherwise they might take for granted so that
they acquire a sense of agency and choice; to help them understand the world in which they live so

that as citizens they can help to shape its future; and also to make them historically minded.”

“The study of Canadian history, | came to believe, should introduce students to the continuing debate
over the nature of Canada as a political community so that as adults they could take part in the
continuing conversation among Canadians as to what kind of society they saw themselves as living in

and how they hoped to shape it”
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came to believe, should
Introduce students to the
continuing debate over the
nature of Canada as a political
community so that as adults they

could take part in the continuing
conversation among Canadians
as to what kind of society they
saw themselves as living in and
how they hoped to shape it.”

- Ken Osborne
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Professional Development

Recommended Resources

Feeling Obligated: Teaching in Neoliberal Times

Feeling Obligated combines theoretical insights with the first-hand-experiences of Canadian
teachers to illustrate the impact of neoliberalism—the installation of market norms into education
and social policies—on teachers’ professional integrity. Anne M. Phelan and Melanie D. Janzen
illustrate the miserable conditions in which teachers teach, their efforts to navigate and

withstand those circumstances, and their struggle to respond ethically to students, especially
those already marginalized economically and socially. Exploring how educational policies attempt
to recast teachers as skilled clinicians, the book revitalizes a

conversation about teaching as a vocation wherein the FEELING

OBLIGATED

Teaching in Neoliberal Times

challenge of obligation in teaching is a central concern.
Haunted by what has already happened and threatened by
what may yet occur, Feeling Obligated foregrounds the
challenge of ethical obligation in teaching and makes a
strong case for the revitalization of teaching as a vocation,
involving commitment, resolve, and trust in a future yet to
come.

Phelan, A. M., & Janzen, M. D. (2023). Feeling obligated: Teaching
in neoliberal times. University of Toronto Press.
https:#/utppublishing.com/doi/book/10.3138/9781487550868

ANNE M. PHELAN and MELANIE D. JANZEM

Demoralized: Why Teachers Leave the Profession They Love and How They Can Stay

Demoralized: Why Teachers Leave the Profession They Love and How
They Can Stay offers a timely analysis of professional dissatisfaction
that challenges the common explanation of burnout. Featuring the
voices of educators, the book offers concrete lessons for
practitioners, school leaders, and policy makers on how to think

more strategically to retain experienced teachers and make a :::yplﬁ?:::i?nlfﬁ:;m

and How They Can Stay

difference in the lives of students.

Santoro, D. (2018). Demoralized: Why teachers leave the profession they love
and how they can stay. Harvard Education Press.
https://hep.gse.harvard.edu/9781682531327/demoralized/
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Teaching with Emotion: A Postmodern Enactment
The purpose of this book is to provide new theoretical, i (_,(/?(ﬂf;[[”g_ )/17[[/1
methodological, and empirical directions in research on : P
teacher emotion. An attempt is made to encourage a g}f]ﬁ[[ﬁ}f
missing conversation in the area of emotions in teaching
by invoking a discussion of ideas that explore how
discursive, political, and cultural aspects define the
experience of teacher emotion. Zembylas begins to build
an analysis upon which the role of emotion, emotional

A Postmodern Enactment

rules, and emotional labour in curriculum and teaching
might be investigated.

Zembylas, M. (2005). Teaching with emotion: A postmodern enactment.
Information Age Publishing by Michalinos ZEmbl'flas

Learning to Be In the World With Others:
Difficult Knowledge & Social Studies Education

In this book, H. James Garrett inquires into the
processes of learning about the social world, populated
as it often is with bewildering instances of loss, violence,
and upheaval. In such learning, interactions invite and
enliven our passionate responses, or prompt us to avoid
them. Interpreting and working with these often
emotional reactions is critical to social studies education
and developing strategies for individuals to participate in
democracy. Garrett illustrates ways that learning about
the world does not occur in absence of our intimate
relations to knowledge, the way learning sometimes
feels like our undoing, and how new knowledge can feel
more like a burden than an advantage.

Garrett, H. J. (2017). Learning to be in the world with others: Difficult
knowledge & social studies education. Peter Lang.
https://www.peterlang.com/document/1113228

difficult knowledge & social studies education
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The Courage to Teach: Exploring the Inner Landscape of a Teacher's Life

The Courage to Teach speaks to the joys and pains
that teachers of every sort know well. The book
builds on a simple premise: good teaching can never
be reduced to technique. Good teaching comes from
the identity and integrity of the teacher, that core of
self where intellect, emotion, and spirit converge—
enabling 'live encounters' between teachers,
students, and subjects that are the key to deep and
lasting learning. Good teachers love learners,
learning, and the teaching life in a way that builds
trust with students and colleagues, animates their
daily practice, and keeps them coming back
tomorrow.

Palmer, P. (2017). The courage to teach: Exploring the inner
landscape of a teacher's life (20th anniversary ed.). Jossey-
Bass.

https://www.wiley.com/en-

us/The+Courage+to+Teach%3A+Exploring+the+Inner+Lan

dscape+of+at+Teacher's+Life%2C+20th+Anniversary+Editi

0Nn-p-9781119413042
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“A critical approach to historical
thinking encourages students to
be aware of silences, of whose
voices or viewpoints are not
represented in the documented
or official history. A critical
historical thinking pedagogy also
requires action; what students
do about the silences they
uncover or how they choose to
act to make reparations for past
wrongs, all contribute to their
development as citizens who aim
to make positive change in the
community.”

Sears & Peck, 2026
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You are invited to submit to the Fall 2026 Issue of the
Manitoba Social Science Teachers’ Association (MSSTA) Journal

(Un)Settling History: Teaching and
Thinking Historically in the Age of "Neutrality

“A critical approach to historical thinking encourages students to be aware of silences, of whose
voices or viewpoints are not represented in the documented or official history. A critical historical
thinking pedagogy also requires action; what students do about the silences they uncover or how
they choose to act to make reparations for past wrongs, all contribute to their development as
citizens who aim to make positive change in the community. - Sears and Peck, 2026

The 2026 MSSTA professional development day, scheduled for October 23rd, is titled,
(Un)Settling History: Teaching and Thinking Historically in the Age of "Neutrality". In order to
encourage further discussions on this theme, we are once again pairing the Fall issue of MB
Speaks, the Manitoba Social Science Teachers’ Association (MSSTA) Journal, with the theme
of the 2026 PD day.

Drawing on this theme, we invite authors to examine how histories are constructed, whose
perspectives are centred, and how claims of neutrality shape what becomes knowable,
teachable, and contestable in the history classroom. Authors can consider the ways in which
the history classroom is impacted by broader political discourses and/or how history
educators are responding. We also invite authors to grapple with the potential of historical
thinking to unsettle inherited narratives and centre Indigenous perspectives.

Some potential topics you could explore within any of the three sections in the journal:

« How has your approach to teaching history evolved, and what pedagogical practices have
most meaningfully shaped student engagement and historical understanding in your
classroom?

« How do you engage students in the disciplinary work of history through inquiry,
Historical Thinking Concepts, and the critical examination of narratives, evidence, and
power?
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« In what ways can history education move beyond Eurocentric and settler-colonial
narratives to meaningfully engage Indigenous perspectives and diverse ways of knowing?

« How do current events, media landscapes, and claims of neutrality challenge history
education?

« How can historical thinking help students critically interpret the present?

« How can history classrooms create space for complexity, uncertainty, disagreement, and
multiple perspectives while remaining constructive and meaningful for learners?

« What emotional, ethical, or relational tensions emerge when teaching difficult histories,
and how do you navigate those challenges in your practice?

Interested authors can submit to any section of the journal:

1.Pedagogy: scholarly writing connected to the issue theme. Writers should aim for 5-7
double-spaced pages.

2.Practice: class activities, lessons and/or unit plans.

3.Professional Development: events, organizations, learning resources, books, podcasts, or
book/podcast/resource reviews.

4.Photos: If you have any photographs of Manitoba that you would like featured in the
issue, we would love to include them.

The journal team will evaluate your submission on the following criteria:
1.Relevance to the journal call (as outlined above)
2.Suitability for our target audience: Social studies teachers in Manitoba
3. Written structure: Writing is of publishable quality

Submissions should be sent to msstajournal@gmail.com no later than August 1, 2026. We
hope to publish this issue in time for the October 23rd, 2026 professional development day.
Please send your submissions as word documents.

For immediate response to any journal inquiries, please reach out to
shannon.moore@umanitoba.ca

If you are interested in advertising in our journal, please contact us directly; we are in the process
of developing protocols and policies around advertising.
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